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Overview  

Evidence to support the use of each intervention has been taken from the EEF Attainment 

Gap report, published in January 2018, EEF report, July 2014 and The Sutton Trust – EEF 

Teaching and Learning Toolkit, July 2018. Smaller group sizes and 1-1 tuition has allowed 

students a personalised learning experience. 1-1 tuition has seen an increase in student 

attainment. Compare to last year, there was a reduction in the gap between PP and non-PP 

students attaining both five (5) strong (9 – 5) and standard (9 – 4) passes including English 

and Maths. The gap between PP and non-PP students at KES has been consistently below 

national average. The gap between PP and non-PP based on P8 figures for non-PP 

compared to that of PP students is smaller than national’s (KES = -0.30, national = -0.58, 

Source: ASP). 

  

Interventions, both at KS3 and KS4 have focused on students eligible for PP funding. 

Encouraging these students to focus on the importance of education and encouraged them 

to take ownership over their learning. These interventions, together with first wave 

interventions in the classroom (Quality First Teaching, QFT), have led to an increased in 

confidence for many individuals. The late bus allows students to attend curriculum 

enrichment and revision sessions as well as PE clubs ran by staff at the school. Music tuition 

has also allowed students, eligible for Pupil Premium funding, to excel. Pupil Premium 

students in KS3, with below average literacy and numeracy results took part in the Let Me 

Play scheme. Breakout days such as MathemARTical allow students to increase their 

confidence in Maths and to develop their social and creative skills.  Many of these students 

have shown noticeable improvement in confidence and improvement in attainment as a 

result.  

 

The Rising Futures Programme allowed Disadvantaged students in Year 8 and 9 to build 

their confidence, develop their understanding of the community they live in and raise their 

aspirations by giving them opportunities to spend a day at the workplace with organisations 

in London city. During the visit, they have opportunity to speak to workers of the organisation 

and ask questions about how what they need to do in order work in such a place. 

 

The introduction of the Behaviour for Learning (B4L) mentors and their intervention allowed 

Disadvantaged students to develop their emotional and mental wellbeing – the impact of this 

was a reduction in exclusions for disadvantaged these students over time and improvement 

in attendance. 
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Our Pupil Premium Policy includes details as to our intentions and ways in which the 

spending of Pupil Premium funding is monitored and is held by the school business 

manager. 

 

Pupil Premium Cohort in the School 

Year group Percentage of students who 

are eligible for PP funding 

(%) 

Percentage of students 

who are eligible for FSM 

(%) 

7 38 21 

8 26 10 

9 30 10 

10 28 10 

11 28 9 

Data taken in June 2019 

 



Evaluation of Impact of Pupil Premium Grant Expenditure 
 

Objective   Activities Impact  

1 Provide support for PP 

students in their 

revision and exam 

preparation  

 One-to-one academic mentoring at 

KS5 

 Revision guides (KS3 – English, 

Maths and Science given to all 

students), KS4 English and Maths 

issued to specific students, KS5 

subject specific guides 

 Outstanding Teacher Programme 

[OTP] 

 Independent study club  

The close attainment gap between those eligible for PP funding and 

those who are not. There is no gap in attainment at 9 – 7 and 10% 

at 9 – 5 gap between disadvantaged students and the whole 

school. 

 

There is 15% gap between students who are eligible for PP funding 

and those who are not achieving 5 Strong Passes, including 

English and Maths compared to 18.5% gap in 2017. 

Year 11 Pupil Premium [PP] students were offered a range of 

support and intervention.   

 

Attendance of PP students has improved.  PP attendance was the 

best over the last three years with the smallest gap between PP 

and non-PP students. 

 

All PP students were issued with resources needed to continue 

their learning outside of lessons such as Tassomai. 

 Attendance officer  

 Pastoral Support managers  

 IT support – dongles  

 IT support – lap top (CIC) 

 Online subscriptions  
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2 Parents / guardians and 

PP students have high 

aspirations and 

ambitions. They both 

have a clear idea as to 

how to achieve them.  

 Students completed Employability 

for Life 

 PP students given career guidance 

and invited to events to encourage 

high aspirations 

 

61% of students gained the Employability for Life award at a 

Bronze standard or higher. 

PP students have a clear plan as to what to do when they leave 

school. 

KS3 PP students involved in breakout days such as Art and 

Numeracy day. KS4 students attended events such as “Wanna be 

an Entrepreneur”. 

Students who have had significant barriers have remained in 

education and attending our sixth form. 

 Year 8 and 9 PP students 

participated in and completed 

‘Rising Futures Programme’ 

PP students are empowered to make ambitious choices and realise 

their potential through ambitious goal-setting and character 

development. Their aspirations were raised leading to success both 

in and out of the classroom. 

3 Students show more 

than expected progress 

in English and Maths  

 One-to-one or small group tuition in 

English and Maths 

 Saturday revision sessions 

 English and Maths conferences 

 PLC  delivery 

 36% of PP students attained a Grade 4 or above in English and 

Maths, this is a 15% gap compared to non-PP students, compared 

to a 17% gap in 2018.  
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4 Ensure that students 

are able to engage with 

School life and the 

expectations places 

upon them 

 Behaviour for Learning Mentors 

(B4L Mentors) 

 Rising Futures Programme 

 Support for LDG 

 Attendance officers 

All PP students are able to fully access the curriculum leading to a 

continued improvement in engagement in school. 

PP attendance has improved. 

.   

 

  

5 PP students are able to 

take part in a range of 

school activities and 

able to gain a greater 

level of confidence and 

self esteem  and 

provide basic support 

for equipment and 

uniform and any 

additional items, to 

ensure that this is not a 

barrier to learning 

 Late bus 

 Educational trips 

 Increased participation in sports 

teams 

 Music lessons 

 Stationary, pens, pencils, 

calculators  

 Uniform (including uniform required 

for KS5 work placements)  

 D of E subscription / equipment 

and UCAS fees / ingredients for 

food technology  

We saw an equality of access to extra-curricular activities. Students 

took part in extra-curricular clubs, attended school trips and show 

an increased level of confidence. 

 

 There continues to be a rise in the number of students requesting 

support in the purchase of school uniform.  

PP students have been equipped with revision guides, calculators 

and memory sticks where and when needed. 



Performance 

 

Students who are eligible for PP funding are often more susceptible to changes introduced 

at KS2, KS3 and KS4 curriculum than their peers. We continue to use a more rigorous 

Assessment model as well as Progress Management documents to aid the tracking of these 

vulnerable students. The gap between PP and non-PP students is referred to during every 

Intervention Board meeting and data analysis meeting. Gap analysis is carried out after 

every data drop and each examination series.   

When reviewing this data, it must be remembered that the way in which we are measuring 

progress is volatile as P8 figure cannot be analysed accurately in school, hence, it is not 

straightforward to make comparisons with progress gaps seen in previous years. The 

headline measures reported in this report changed over the course of the year and as such, 

tracking responded to these changes. Due to this, the overall end of year data has been 

noted in this document which is based on rolling grades of all assessments completed by 

students throughout the academic year.  

All data has been extracted from SISRA.  

Key findings with regards to PP and non-PP students; 

 

 The gap in progress is consistently below national figures 

 At KS3 there are several subject areas where students eligible for PP funding are 

doing better than their peers 

 The gap between Year 8 PP and non-PP in Maths is a concern  

 The gap in attainment at KS4 is larger in English than in Maths 
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Case Studies 

Reports from 1-1 Tutors / Small Group Intervention 

 

Name: Student A 

 

Year Group: 10 

Attendance:  98.5% 

 

Attainment after intervention: 4- 

Number of sessions received:  6 

Attainment before intervention: 3= 

Account as to the impact made: 

Student A was very quiet and reserved when she first started attending her 1-1 English 
sessions.  However, she has grown in confidence and ability since that time and now 
arrives with a much better attitude and mindset. 
 
We have focused on her language skills, analysing language and structure, evaluating 
and comparing. 
 
She can now highlight techniques with growing confidence and is beginning to understand 
the differences between analysing and evaluating.  She can use the correct vocabulary to 
structure her exam responses and uses adverbs to good effect in evaluation.  She is 
becoming autonomous in her work now and needs less and less prompting to complete 
her written tasks. Nicole can identify a range of sentences, including complex and minor, 
and comment on their effectiveness.  
 
She works well with the other students in the group and again shows growing confidence 
when answering questions, which demonstrates her understanding. 
 
She can also find similarities and differences between texts and use these in her 
responses to Question 7a and 7b of Language Paper 2.  
 
Generally, Student A has grown in confidence and ability over recent weeks and can now 
use her skills effectively in class and assessments.   
 

 
Student feedback: “I am understanding language and structure techniques a lot more and 
I can identify them quicker. I think it’s helping.” 
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Name: Student B 

 

Year Group: 10 

Attendance:  100% 

Attainment after intervention: 2- 

Number of sessions received:  4 

Attainment before intervention: 2- 

Account as to the impact made: 

Student B has demonstrated an excellent approach to our lessons from the outset. He 
listens carefully and asks appropriate questions throughout.  We focused on analysing 
language and structure and evaluating text. 
 
He can now structure PEARL to great effect and is highlighting both language and 
structure in each of his responses.  He can identify techniques within a text with 
confidence and now shows a growing understanding of the differences between analysing 
and evaluating. 
 
He uses adverbs effectively when evaluating text and can break it down in order to 
structure his responses. He can identify word classes and connotations. He can identify a 
variety of sentences, including complex and minor and comment on their effectiveness. 
He works well with the other students in his group, sharing ideas and feedback in a 
constructive manner.  
 
He took all his completed work with him to use as revision before his recent PPE exam. 
During one of his English lessons he spoke to an LSA about how much his 1-1 sessions 
were helping him to understand the work and that he found it made him more confident in 
class. He used the techniques we had discussed in his recent Year 10 exam and was 
pleased and confident that he had answered the questions to his best ability. 
 
He has an excellent approach to his lessons and always arrives with a smile, ready for 
work. 
  
 
Student feedback:  Very helpful 
                                It’s easier to understand 
                               More confident 
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Name: Student C 

 

Year Group: 10 

Attendance:  98.3% 

Attainment after intervention: 5- 

Number of sessions received:  5 

Attainment before intervention: 4+ 

Account as to the impact made: 

The sessions started with a self-assessment of topics to help identify targets for Student 
C. From this, we identified two topics – using operations with fractions and 
transformations. We worked on drawing transformations and then describing a 
transformation from an object and its image. We then had a session on solving linear 
equations and Student C was able to solve successfully the harder problems with an 
unknown on both sides of an equation using a balancing method.  
 
A further session moved onto solving exam style questions around ratio and proportion – 
Student C was able to share successfully an amount in a given ratio. The sessions 
included exam style questions to help build up confidence with answering questions on 
topics as they appear in examinations, After the end of year exams, we spent two 
sessions reviewing questions from the exam that Student C found hard or did not 
understand and shorting out any misunderstandings on the topics assessed. 
 
Student feedback: “I’ve found the sessions very useful and learnt more than I would have 

in class.” 
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Name: Student D 

 

Year Group: 10 

Attendance:  100% 

Attainment after intervention: 6= 

Number of sessions received:  5 

Attainment before intervention: 5+ 

Account as to the impact made: 

The sessions started with a discussion around what topics Student D has found difficult to 
understand in class. From this the sessions started with identifying a linear graph in the 
form y=mx+c by calculating the gradient and y-intercept.  
 
The next session was around the number topic of simplifying expressions involving surds 
and answering the exam style questions on the topic. This then led to solving quadratic 
equations and in particular factorising a quadratic into a double bracket when the 
coefficient of x^2 is one. A further session worked on solving linear simultaneous 
equations and Student D demonstrated a good understanding and ability on this topic 
throughout the session.  
 
There was a successful programme of building familiarity for Student D with how topics 
would appear in examinations and one session was spent working through a specimen 
exam paper. After the end of year exams, we spent two sessions reviewing questions 
from the exam that Student D did not understand. 

Student feedback: “I feel able to ask questions that I would not do in class.” 
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Name: Student E 

 

Year Group: 10 

Attendance:  94.1% 

Attainment after intervention: 2- 

Number of sessions received:  4 

Attainment before intervention: 2- 

Account as to the impact made: 

Student E always arrives to her lesson with an excellent attitude and approach to learning. 
We focused on the language paper to compliment the literature work being covered in her 
English class. She worked hard on improving her language and structure analysis and is 
now able to identify a range of techniques covering both. She uses PEARL to good effect. 
We also worked on the differences between analysing and evaluating and she now shows 
a good understanding of the vocabulary and sentence structures involved. 
 
She took all her completed work away to use as revision notes before her recent PPE 
English exam as she had found it helpful. 
 
Student E can identify word classes and potential areas for analysis or evaluation. She 
can break text down into manageable sections and structure her responses in a clear and 
organised manner. She can identify sentence structures including complex and minor and 
highlight their effectiveness. 
 
She uses adverbs effectively when evaluating and highlights individual words within a 
phrase which she can explain clearly.  
 
She appears to respond well to her sessions and works well with the other students in her 
group, sharing ideas and completed written work. She offers feedback to others which 
again highlights her understanding of the work.  
 
 
Student feedback: “I have found the 1-1 intervention extremely helpful and has not only 

helped me during exams but also within lessons. It has helped improve my confidence 

with answering exam questions and work within the class.” 
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Reports from Behaviour for Learning Mentors (Pastoral Intervention) 

 

Name: Student F 

Year Group: 10 

Attendance: 92.2% 

Achievement Points: +49                                                                     

FTE: 0 

Behaviour Points: -26 

Date of Referral and Reasons: 

Student E was referred in January 2019 to the B4L for the following reasons: 

 Persistent lateness 

 Poor relationships with staff 

 Truancy 

 Uniform 

 Concerns of CSE 

Number of sessions received:   

2 per week for first term plus 1 group workshop, ad-hoc thereafter 

Impact of Intervention:  

Student F’s attitude and relationships with staff has improved immensely. She is 

managing her anger more effectively by talking to her mentor about issues she may be 

having. Uniform has also improved hugely, and we are seeing less issues. Any issues that 

do arise are resolved promptly and without argument.   

  

Student F has weekly support from Young Person’s Drug & Alcohol Team (YPDAT), who 

she will continue to meet with over summer.  

 

The biggest improvement has been in Student F’s emotional wellbeing which in turn has 

improved her relationship with staff.  

 

Concerns of CSE have also been managed and Student F is no longer deemed to be at 

risk.    

Student feedback: Talking to Dave (YPDAT) has helped me feel more positive. 
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Name: Student G 

Year Group: 9 

Attendance: 98% 

Achievement Points: +56  

FTE: 2 

Behaviour Points: -25 

Date of Referral and Reasons: 

Student F was referred in January 2019 to the B4L for the following reasons: 

 Lateness to lessons 

 Poor relationships with staff 

 Truancy 

 Fighting 

 Gross Disobedience 

Number of sessions received:   

3 per fortnight with B4L Mentor (2 per fortnight with ASD Mentor) 

Impact of Intervention:  
Student G has made fantastic progress with the support of the Behaviour for Learning 
Mentors. 
 
Student G was withdrawn from some lessons; attended sessions with B4L mentor and 
was placed on report. During the sessions, she worked through social skills, support with 
understanding and managing her anger and her self-esteem. 
 
Student G has a very good understanding of herself, although, her self-esteem can 
fluctuate. Through regular contact during tutor time, Student G was able to articulate her 
thoughts and feeling and develop relationships with staff. 
 
Student G is highly motivated by rewards, as her report consists of 1’s she has earned a 
Queue Buster for Year 10. 
Student G’s truancy has reduced by using her Time Out card when she is stressed or 
feeling anxious, here she self regulates her emotions. She has been referred to the 
School counsellor. This will start in September 2019. 
 

Student feedback: “My mentor has helped me go to all my lessons and have different 
strategies to deal with them.I have stopped bunking lessons and giving all my lessons a 
try.” 
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Name: Student H 

Year Group: 9 

Attendance: 93.1% 

Achievement Points: +133 

FTE: 2 

Behaviour Points: -74 

Date of Referral and Reasons: 

Student H was referred in January 2019 to the B4L for the following reasons: 

Anti-social behaviour – referred to Youth offending for incident outside of school.  

 Disruptive behaviour in school. 

 Increasing detentions and behaviour points.  

 Lack of engagement in lessons.  

 Parent concerned about Ronnie’s behaviour at school and at home.  

 Ronnie joined KES halfway through the autumn term from another school. 

Number of sessions received:   

Initially, 3 times a week with B4L Mentor, which decreased to once a week. Student H also 

attended 2 B4L groups (Anger & Social Skills). 

Impact of Intervention:  

Student H started showing positive progress as he was referred to ISC to help decrease 

detentions for lack of homework.  

 

He engaged well in 1:1 sessions with his mentor and contributed well within the groups. 

Student G started to show a positive change in his behaviour. 

 

There was good engagement with parents and at regular meetings, parents commented 

on a change in Student H’s behaviour at home.   

 

Later, Student H stopped engaging in interventions and support given which led to 

deterioration in his behaviour and attitude in school. 

  

Student H will now be studying a suitable curriculum for him at an Alternative Provider in 

September. His behaviour points have increased. 

Student feedback:  
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Impact Reports from Rising Futures Programme  
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Student X 

 

 



Music lessons 

 

Name of Student Instrument Comment on Progress 

Luke Drums Enjoys playing the drums, and the lessons are 
really helping him improve his skills. 

Florence  Saxophone Florence is making good progress in her 
saxophone lessons. She has performed as part of 
blues band at Awards Evening and attended most 
rehearsals.  

Willow  Saxophone Willow is making excellent progress in her 
saxophone lessons and shows great enthusiasm. 
She performed as part of blues band at Awards 
Evening and attended most rehearsals. 

Harry Drums Harry turns up to his lessons regularly, he shows a 
lot of enthusiasm in terms of learning the 
instrument and has made progress. 

Leah  Singing Leah is demonstrating good progress in her singing 
lessons. She hasn’t taken part in extra-curricular 
music this year, but she shows enthusiasm in 
singing lessons.  

Shannon Singing Shannon is fully committed to her singing and is 
showing excellent progress in her lessons. 
Shannon takes part in various competitions outside 
of school and is a key member of choir.  

Leah Drums Leah demonstrates a lot of enthusiasm for playing 
the drums, and the lessons are really helping her 
develop herself as a person. 

Amy Drums Shows a lot of potential with the drum kit and is 
enthusiastic with her learning.  

Dylan Electric guitar He continues to develop his guitar technique. He is 
keen to learn more.  

Grace Piano Grace hasn’t shown the best attitude to learning in 
her piano lessons, which has caused friction 
between her and her tutor. Grace will no longer be 
taking music lessons.  
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Percentage of students in each Sports team, who are eligible for PP funding 

Sports Team Year Group Percentage of team who are 
eligible for PP funding (%) 

Swimming Years 7,8,9,10 and 11 12 

Hockey Year 7 25 

Netball Year 7 32 

Athletics Year 7 29 

Football Year 7 35 

Rugby Year 7 16 

Basketball Year 7 25 

Cross Country Year 7 30 

Cricket Year 7 12 

Football Year 8 18 

Basketball Year 8 12 

Cricket Year 8 18 

Athletics Year 8 25 

Rugby Year 8 15 

Netball Year 8 20 

Hockey Year 8 18 

Athletics Year 8 27 

Cross Country Years 8 and 9 28 

Football Year 9 28 

Cricket Year 9 22 

Basketball Year 9 18 

Hockey Year 9 32 

Netball Year 9 26 

Athletics Year 9 35 

Football Year 10 18 

Cricket Senior 22 

Hockey Senior 30 

Netball Senior 22 

Football (Girls) Mixed 36 

Cross Country Years 10 and 11 32 

 


